Week 4 QDA - Analysing documents

Analysis of documents

It is useful to assume that we have little access to other information, for example about the production of this document, its origins, the expressed intentions of the author(s). That’s a reasonable starting point, since most readers most of the time are in that relation to documents. 
Analytical approaches and starting points

Documents as texts are created as the result of a series of processes, under various influences, and their communicative features are worthy of study if we are interested in the conditions of their production and reception (an ethnomethodological perspective here stresses the way in which the perceptions of and influences on the actors who authored the text are made accountable, visible in the text)
Reading aloud is a useful strategy to see what is written in a new light.  

Comparisons of different groups of authors on the same topic (eg. academic, journalistic, governmental) can be very revealing of the different modes of discourse. 
Comparisons with oral presentations by the authors etc. 
What is this document doing and how? 

	1. as part of a chain of texts – perhaps through references (explicit) but maybe implicit
	Why are documents like this more common than they were? Part of ‘the secular trend towards the legalization and organization of all areas of life, and in particular to the development of a modern type of administration characterized essentially by the principle of documentation’ (Wolff 2004), p.284)

	2. graphic analysis – who is present in images? Who is not there? Whose viewpoint is represented by the photographer? What styles are in use? 
	Use of a sloping horizontal

	3. use of ink colour
	Ruth Kelly in purple – prominent focus. Why? And which words selected? What do those selections do?


	4. cover
	University of Manchester purple. Purple uniformed pupils. Hint of headscarf on the right. ‘First annual report’ Jan 2006. nothing on the back – nothing else to add, or demonstration of the luxury of space that is being afforded here. is that taking equity seriously? 

	5. headings 
	Short statements. Verbs without a subject. Divisions marked – an essay in the middle

	6. sequencing
	What is the starting point? 

	7. summary
	Focus here: see below

	8. credentials  -- how is this text performing for it’s audience
	Profs. as authors. Large names. Photo of the authors (describe). 

	9. the main stated aim
	set out the basis for the systematic monitoring


What conflicts are evident here? 

Focusing on the section on NLG and equity (why this title?)

1. we have no doubt about … commitment …  but note their lack of clarity and unwillingness 

2. the system – is aware: p.4. others argue, others again argue… who are these people? 
the system… network…. Set of arenas… social context, outcomes, the system

why ‘arenas’? what does that word achieve? 
What is being assumed? 
Assumptions, presuppositions, logical implications / entailments, implicatives (Fairclough 2003)
Orientations to difference: from open explorations of difference, to consensus as normalised and accepted differences of power. 

The membership categorisation device (Sacks, 1972): institutionalised rules of categorization and deduction by which readers make sense of sentences such as ‘The baby cried. The mommy picked it up. 

	Text p.1
	Mixed approaches – starting to raise questions on this section

	1. It is because of the stubborn persistence of inequity in the system that The Centre for Equity in Education begins here what we intend to be an annual process of analysing the nature of inequities in education.
	‘The system’ here is seen to include education.  
Who are ‘we’? are we The Centre?
Do we all think the same? It’s suggested so. 

Are different voices present here even if hidden?  
‘Persistence’? 



	2. In this, our first report, we focus on mapping out the issues around educational equity and deciding what evidence might be brought to bear upon them.
	‘Mapping out’ issues
Evidence… to bear



	3. We present some evidence both of problems and of promising approaches.
	Why this balance of problems and hope? 
 

	4. Our central task, however, is to set out the basis for the systematic monitoring of the state of equity in education.
	Task
The basis (not a basis)

The systematic monitoring (not just systematic)



	5. This will form a central plank of the Centre’s future work.
	Plank – construction: flexible, strong, 
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