Qualitative Data Analysis – example assignment 2


Introduction 
The data is a transcript of the interview I did with Mrs Smith a class teacher at Prince Edward Primary School. Please note that all names of people and places used in this account are fictitious. It was a follow up to observations I had done on the teacher with her class in her classroom. The broad aim for these observations was to find out how she managed class as far as classroom discipline was concerned. During my observations I had taken down some notes – a re-presentation of the day-to-day activities of the classroom. So this interview presented some chances to me and Mrs Smith. It was a chance for Mrs Smith to tell her side as I had told my side in my field notes of what had unfolded in the classroom. It was an opportunity for me to seek clarification on issues I had not understood during my time in the setting.
Research Question
What are their feelings, emotions, understanding (or knowledge) when challenging/disruptive behaviour manifests during the course of their duty? 

I sought to understand better how a teacher, Mrs Smith, at Prince Edward Primary School managed pupil behaviour in the classroom and whether occasions of indiscipline among pupils caused any stress in her.

Background to the interview
The time during which the interview was conducted was in December, towards the Christmas holidays. It was that time of the year during which the academic life at this particular school had somewhat toned down thereby giving way to other activities such as plays just to cheer up the pupils. Normally in such circumstances pupil behaviour is not at its best. On my first day of the visit the teacher had already forewarned me about what I would encounter and that, in her view, there was not much to observe. Fortunately for me, I had not come to observe lessons in particular but to get some insight into her management of pupil behaviour. So ironically this time suited my objective. 
About the teacher

Mrs Smith is the deputy head teacher of Prince Edward Primary School. She is also teacher of the year six class. With seventeen years of teaching Mrs Smith is highly experienced and should surely know much about pupil behaviour and how it is managed.
Analysis
My position as analyst is an intriguing one in that I did the observations, conducted the interview and in the process I became engrossed in the phenomena I was observing about which I later did my interview. Being the observer, interviewer, transcriber and now the analyst paints a complicated picture. It is like I have captured myself at a point in time, taken that captured part of me and put it in on paper in form of a transcript and that part of me which has moved on is now analysing and examining the other self on paper in the context of the interviewee who is no longer here but now a part of her at a point in time remains. She is not here to clarify some things neither am I there to feel the way I felt its only the text that remains from which I have to extract meaning, feelings, emotions, patterns, cultures and make links. But still it remains what it is – data. 
First Phase
There are several questions I asked about the data. Having written it considerably long time before I started this analysis gave me a sense of newness to the data. Questions I never asked about the data come flooding to me. I ask myself what a general reader thinks when they come across the interview transcript. What about the person I interviewed? What does she think if she comes across this transcript? And, yes, I have to think about myself. I am the researcher what do I think as a researcher? Does this data contribute to the answering of the research question? From these questions I infer I have to look at the data from different angles, at different heights through different lenses for me to come up with a somewhat holistic picture of the data. Basically I worked out there were three perspectives I needed to take namely reader perspective, interviewee perspective and researcher perspective. The reader perspective addressees the general story while the interviewer perspective questions the content. On the other hand the researcher perspective looks at the research-related issues of the same piece of work. At this stage I write a memo relating the questions on my mind as I begin to think of the data.
I will first give questions about the data classified according to identified perspectives. These questions have helped me to generally describe what the data is all about. In the process I am reflecting how people from different standpoints will be interrogating the data.
Reader perspective questions 

· What is this interview about?

· Who is in the interview?

· Where was the interview done?

· Why was it done? What does the interview aim to achieve?
· Does the interview achieve what it sets out to do?

Interviewee Perspective

· How did my interviewer report what I said?

· Is this a true representation of what I said and what I intended to say?

· What is missing from what I intended?

Researcher Perspective

· How does this data answer my research question?

· What aspects of it are missing?

· How best can I make use of the data to meet my research aims?

· What is missing from the data to fulfil the demands of the research question?

Significance of the three standpoints
Looking at data from different standpoints enables one to treat the data holistically. It is not only the researcher who is party to this data but other stakeholders as well, in this case people who are going to come across the product of this research and those who contributed to it such as the interviewee. Thus for this data to make any meaningful influence in the domains of the stakeholders it must appeal to them. It was after I thought of who would be interested in my research that I came up with these three broad categories upon which codes and families shall be based. 

However it is important to note that while this approach has been deemed appropriate in this data analysis, it does not follow that it is useable in all data analyses. It depends on who is involved, what data is being used and for what purpose. Since the intended user of the end product of the research to which this data is party was not only fellow researchers but also the practitioners it was important to make it accessible hence the consideration of the triune trajectory. This way, it is felt, it will be more effective in influencing practice.
Second Phase (The reading and annotating phase)
After identifying the perceived significant perspectives from which to analyse the data and writing a conjecture of questions likely to be posed by the respective standpoints it is then imperative to read and annotate the data and at the same time looking for answers to the perspective – specific questions. As noted by Dey (1993) annotating is an enhancement to reflective reading and in this instance it was reading while reflecting on the questions – purposive reading, if you like (please see side notes in appendix 1). I ask myself simple questions such as: What is the data about? This approach enables me, albeit difficult, to look at the data with an ‘open’ mind. However it was not very easy because in the first place this was my data which I had collected myself and now was being called upon to look at it in a somewhat neutral way. The only thing that seems to be working in my favour to achieve this is the time that has lapsed between when I initially collected it and now – approximately five months. There are things which I had not seen before which I am beginning to see. More of this later. This is another rendition of open coding, the apex of the analysis hierarchy. 
In this first phase as I read and reflect on the transcript the purpose of the interview becomes apparent fro the first statement by the interviewer where he says: “I was just interested in um… looking at how you manage your class behaviour-wise”. Here the interviewer makes clear the focus of the interview and already the reader has an idea of what to expect. How the interviewer starts is also important – a giggle probably to settle nerves or to just make the interviewee relax. To the ‘researcher’ a potential code in this opening statement is pupil behaviour and behaviour management. These themes continue to occur throughout the text.

Third phase (The open coding phase)
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During the third phase the general open themes need trimming down into codes to make the analysis more focused and manageable. To do this there is need to go back to the sub research question so that identification of appropriate codes will be purposeful. To each code was written a comment summarising the meaning of each code in the context of the interview data. In the process it was becoming apparent that all the codes identified were purposely linked to the sub research question. Some codes such as rules/behaviour policy highlighted what is needed by teachers to assist and guide them in behaviour management while others such as balance between rewards and punishments showed the day-to-day aspects of classroom behaviour management. Codes such as coping strategies showed qualities of an effective behaviour manager. However there were quite a number of coding-related thorns I had to deal with.
The coding dilemmas
Deciding which code was appropriate and significant to the sub-research question proved somewhat cumbersome. What if instances where the code is evident in the data were fewer than two? Would this warrant the codes exclusion? What about those things which keep occurring throughout the text but are loosely related to the sub-research question? Should these be included merely on the basis of frequency counts?  On the backdrop of this the need to have a coding criterion was of the essence. It was figured out that since this exercise hinged on a sub-research question, every code that was to be used had to meet the canons of relevance and significance to research. It was acknowledged that while some codes would not directly answer the sub- research question, they would considerably contribute towards the fulfilment of this cause. Such codes as ones that point to how language is used, for example use of metaphors, would augment understanding of the research phenomenon. 
The other problem had to do with identical codes. While on the one hand they appeared to be unique codes in their own right, they also seemed identical in resemblance to other codes. It was difficult to decide on whether a code had to be dropped in favour of the other. For example ‘good behaviour’ and ‘bad behaviour’ were both pupil behaviour and could as well have been coded as such. On the other hand incentives, punishment and behaviour modification were all behaviour management. But it was felt that removing them would have taken away the finer detail needed at this stage. Perhaps it was prudent to leave merging and elimination for next phase. After all this was supposed to be open coding! Having coded the data, patterns began to surface.
Emerging patterns
On the evidence of what is in the text the class teacher constantly makes reference to behaviour management techniques. These include use of incentives (or rewards), punishment, rules, being firm and not being held down by challenging behaviour. This is evident in the codes: ‘bad behaviour; behaviour management; coping strategies; incentives; punishment; rules/behaviour policy and teacher self confidence’. In the whole interview Mrs Smith keeps coming to these codes. It appears good classroom behaviour management primarily depends on how these factors (codes) interact. For instance Mrs Smith suggests that when pupils “put one foot wrong” [line1:11] she “clamp down” [line 1:12] on them. Here the interaction between bad behaviour and punishment seems to result in the desired effect ‘behaviour modification (change)’. These identified patterns should be a key to putting the initial codes into clusters by likeness, which leads to the next phase. 
Fourth phase
During this phase the codes, still too many, needed further wilting down. The starting point would be putting identical codes or codes with a similar theme in one group and find out how many groups (families) materialise. The clusters were behaviour management strategy; effective teacher personality and behaviour management strategy (please see table 1). These clusters are apparent from how the teacher in the interview uses language. Use of language will be looked at in more detail later. 
Table 1: Use of language
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A pattern that linked the clusters emerged and from these links it became possible to closely examine the data looking at the themes attached to the clusters as defined by the language, tone and general context of the interview.
The table below summarises groups (families) into which the codes fall.
Table 2: Codes in families (My own construction)
	Pupil behaviour
	Effective teacher personality
	Behaviour management strategy

	· Bad behaviour

· Good behaviour
	· Teacher self confidence.
	· Balance between rewards and punishment.

· Rules and behaviour policy.

· Behaviour modification.

· Coping strategies.

· Punishment.

· Behaviour management. 

· Incentives. 


Fifth phase: A closer look at the transcript
The interview starts warmly with the interviewer showing some friendliness (or is it shyness or both?) by giggling. Immediately he points to the purpose of the interview: looking at how Mrs Smith manages behaviour of her class. From the onset she stresses the importance of rewards in motivating pupils to behave well. 

Behaviour management 
It is interesting that after the interviewer lays bare his agenda Mrs Smith begins by an “okay …” and when the interviewer smiles she says “Um …”. These two instances seem to indicate that the interviewee is getting herself settled and at the same time trying to gather her thoughts or concentrate. As indicated elsewhere in this account, the first complete statement uttered by the interviewee alludes to rewards. Perhaps, if precedence is to be gone by, rewards, according to Mrs Smith, are the key to behaviour management. 
In the same opening statement the interviewee states how she supplements school rewards with her ‘own personal rewards’ [line 1:10]. The way in which she tells the interviewer of her ‘own personal rewards’ suggest how keen she is to let him know of her resourcefulness. Using ‘own’ and ‘personal’ in one breadth appears to be deliberate repetitiveness to emphasise that she owns the idea – an originator. Probably she is trying to point out that in order to be effective in behaviour management, one has to be innovative and initiate some strategies in handling pupil classroom behaviour. This probably gives a sense of being in charge. 

To show that there is a variation between treatments given to different behaviour and at the same time giving a subtle hint that she could be using the variations to this present class she says in line 15 – 17: “But they will also know that if they put one foot wrong then I will clamp down straight away”. Beginning the sentence with “but” after talking about rewards serves to give the other side of the coin. While children know the fruit of good behaviour is a reward, they also know that the fruit of bad behaviour is punishment. The metaphor ‘put one foot wrong’ gives an image of people on an important journey where every step and how it is taken matters. Maybe in this case the journey are the lessons and the steps are how the pupils conduct themselves. Pupil conduct is perceived to be the means to an end or a successful lesson. The phrase ‘clamp down’ in the same statement signifies the severe consequences with which ‘wrong-footing’ is met. Using ‘put one foot wrong’ and ‘clamp down’ in the same breadth also seems to suggest that unwanted behaviour and punishment go hand in hand. Every mistake is punished. ‘Straight away’ in the same sentence shows how misbehaviour is not at all tolerated and punished immediately. This also occurs in line 107 where she says she would put wrong behaviour ‘right straight away’.  In line 27 and 28 she reiterates her stance: “I think you need to know that if they do step out of line you will not stand it at all”.
The whole conversation seems to evolve around the issues discussed above. In all she says she does, Mrs Smith highlights the importance of rules in the school in general and in the class in particular in guiding a teacher on how to deal with undesired behaviour in classroom behaviour management [line 22].  

Mrs Smith uses absolutes such as very; completely and absolutely to show how sure she is about what she is talking about. It appears to be a way of putting forward an argument and trying to convince the interviewer. She also, to a certain extent, uses ‘I’ (first person) to the same effect. For example in lines 96 – 98 she says: “… because if I had a bad day it’s because I [emphasis] hadn’t been calm. And if I am not calm, they are not calm so the next day I would be calmer.”  The use of ‘I’ in the conversation makes the interviewee the centre of attention and sound convincing.    
***
It was from this initial reading that codes telling the story in the interview emerged. It included the various subjects that were touched on in the interview including people for example supply teachers, support worker (Mrs Hartley), newly qualified teachers and the previous year five teacher cited by Mrs Smith in the interview. At this stage another group of people, the year six class, is also identified as both being talked about and, at one instance, being talked to. Identifying such details during the open coding phase gives the feel of the context. For example when Mrs Smith addresses her class in the middle of the interview tells us something about the tone or mood of the interview. To a certain degree we can be sure that the interview is being done in relaxed atmosphere, a conducive platform from which even more data can be extracted. Another piece of evidence to suggest the relaxed mood is that children are watching television in the same room and same time as the interview. These details are helpful in analysis because they give us the context which define the parameters within which interpretations can be made. In a certain way, since the interest is classroom behaviour management, identification of such details tells us albeit indirectly about Mrs Smith’s handling of pupil classroom behaviour. On the same breadth we discover the relationships in the classroom at the point in time during which the interview is conducted viz the relationship between Mrs Smith and her pupils, between Mrs Smith and the interviewer, between the interviewer and the class and how they all relate. An interesting feature about how the school is organised also emerges. Mrs Hartley, according to the interview being discussed, has no direct interest in the year six class but she is there for another group of children identified as the Special Educational Needs (SEN) group from year five. It is a very small group comprising about five children. From this we perceive that children with SEN at this school may not be learning in their isolated class. Of course questions about this arrangement quickly come to mind apparently the interviewer has not asked much about this seemingly strange arrangement. Why are these children not being taken care of in a class of their own so that they will be given attention they deserve? Probably this is in the spirit of inclusion but still it would have been logical to put them in a year five class. As to the reasons we can only speculate because this is missing data which, with the benefit if hindsight, should have been extracted [lines 130-152]. 
Although there is very little to read into about the relationship between the interviewer and the class at least it is known that there is some familiarity children have with the interviewer when Mrs Smith turns to address the class saying “I am just telling Mr James how gorgeous you are” [lines 186-187]. She seems to be talking to them about someone they know and it is obvious from the introduction of the interview that Mr James has spent some time observing this class prior to the interview.
The organisation code is an important one because there is evidence in the transcript to that effect. Reference to the support worker, the composite class made up of the year six and the year five SEN group and assemblies every Friday tells a lot about the organisation of the school. Weekly raffles in year six class also give out much about how the class is organised. On this evidence and more organisation becomes an important code. 
Classroom discipline seems to be an important feature of the discussion going on between Mrs Smith and Mr James. Different words and expressions are used to refer to this phenomenon right from the start of the interview through to its finish. The code classroom behaviour management is used for all issues relating to pupil behaviour and teacher strategies of dealing with it.

Description of the hierarchy

Because movement was from the general to the particular, the first codes were many and were reduced at each phase through the process of identifying emerging themes, clustering the themes according to codes, initial-linking the codes into initial families, elimination and selection of initial codes, further linking the selected codes and final merging the remaining codes into even broader codes. After this links between the broader codes were identified with the view of answering the sub-research question. In the words of Miler and Huberman (1994) assembling, subclustering, breaking into semiotic segments and organising segments permits the researcher to contrast, concur, analyse and bestow patterns upon them.
While on the one hand they appeared to be unique codes in their own right, they also seemed identical in resemblance to other codes.

Reflection on the process 
Some valuable lessons have been learned from this exercise. Analysing my own data has been a mammoth task. The clash of the overwhelming nature of emerging truths from the data, some of which have no link between them and the research question, and the need to remain focused on what really wants from the data is in itself intriguing. How does one look at how something is being said and not what is being said? Throughout this process there has been a relentless temptation to look at the ‘what’ and not the ‘how’, of which traces could still be in this final account. After this exercise emerges a realisation of the magnitude of skill and experience needed in qualitative data analysis. Because there are no numbers being dealt with care is needed to be convincing.
It also has not been easy to look at my own data from different standpoints as, after all has been said and done, I am still, in a way, attached to the data. As alluded to elsewhere in this exposition, the only saviour for me in this respect has been the time lapse between when the data was collected and now. 

Methodology 

Identifying which method to use was much easier than coming up with ways in which to use the methods. For the first time the interview once thought to be short and simple became complicated not because of what was in it but rather how it was said. Deciding which codes to use was also sophisticated as, at first, many themes seemed to emerge from the data. However repeating the process over a couple of times made it clearer and doable. 
Validity 
The question of validity is akin to this kind analysis of data such as interviews – more so when it is no longer the interview being analysed per se but the transcript. Suddenly the tone of the voice and the sound of the sighs are lost in transcribing. All there is is the written word from the perspective of the transcriber, who in this case is the interviewer (me). Where is the separation between me and the data?
According to Norris (1997) one of the conditions of validity (others e.g. Robson 2002 and Silverman 2001 prefer to call it ‘dependability’) in qualitative research is detachment. Detaching oneself from an interview of which one was part is difficult in itself (as acknowledged by Hammersly and Atkinson 1993), let alone for a trainee researcher like myself. To mitigate against this overwhelming temptation an attempt was made to view the data from different standpoints than my own. However as long as this remained my own imagination there remained an element of ‘me’ (also in agreement with Hammersley 1992 and Sapsford & Jupp 1996) in those standpoints however remote.

This being just an interview transcript without other supporting data to it there was still going to be doubt as to the trustworthiness (Cohen et al 2000) of the analysis. Normally, suggest Eisner (1983) and Potter (1996), there would be need to use other supporting data, also known as structural corroboration, to support whatever claims are made in the analysis. In my case I had field notes constantly referred to in this account. Because the key data is the interview transcript and due to wordage limit these field notes were not analysed themselves but merely used to support certain findings from the transcript. 
Conclusion: claims of knowledge
This account sought to analyse an interview on challenging behaviour management. Language used and how it was used have been explored through various stages of data analysis which included reading and annotating and coding. Recurrent themes in the interview have been self confidence, pupil management and pupil behaviour. After this exercise it is realisable that qualitative data analysis is not something achieved overnight. Issues of validity continue to be raised because qualitative data analysis is interpretive and subjective. However it gives more insights than would quantitative methods of data analysis. 
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Appendix
Appendix 1: Initial reading and annotation

	
	

	Transcript: Interview with Mrs Smith

Background
1This interview with Mrs Smith, a follow-up to my observations of her 2and her class, was conducted on 9 December 2005. Mrs Smith had 3just come from the school hall where she had just overseen her class’ 4Christmas concert performance. The venue was her classroom about 5which she said she was comfortable having the interview in despite 6her pupils being there. We were sitting at the back of the classroom 7and the pupils were watching a video while the interview was going 8on.

9Proceedings
10ME: Um…., I was just interested in um… looking at how you 11manage your class behaviour-wise [giggling].

12MRS SMITH: Okay, ..

13ME: Yeah…[I smile]

14MRS SMITH:  Um.., basically because I’ve got lots of rewards, um .. 15the school system of rewards where they have certificates every 16week in assembly and my own personal rewards where they have 17raffle tickets, … say every time they do something good or kind or 18good work or improve they get a raffle ticket and every Friday the 19class has a raffle and we’ve got a selection box over there [pointing 20at the front of the classroom] that they can win a prize every Friday.. 21they put in a raffle … so obviously the more tickets they’ve the 22higher the probability got the more incentives to be good. But they 23will also know that they put one foot wrong then I will clamp down 24straight away. I know it seems very relaxed to me but that’s just 25Christmas and Christmas concert 

26ME: [nodding and smiling] yeah 

27MRS SMITH: But generally as you have seen I have them working 28completely focused, complete quiet …. Unless [emphasis] it’s an 29activity where – and we’ve got very strict clear guidelines.. class 30rules on the wall and you need to work quietly unless it’s … there are 31several activities where they would work in pairs and they have 32learning partners or a group work in different subjects … just very 33firm, very consistent , very clear but also rewards…
34ME: So um.. rewards are doing the.. the magic…. so to speak …?

35MRS SMITH: Both, I think it’s both. I think you need to know that if 36they do step out of line you will not stand it at all.
37ME: What were they like in year 5, if you have any background?

38MRS SMITH: they were okay, yeah, um but they had a very strict 39teacher in year 5 as well…

40ME: aha [pensively] 

41MRS SMITH: the current year 5 aren’t badly behaved, but um I think 42they will be okay next year because, um, well… I mean if I am still 43here; if [emphasis] I am still in year 6 [we laugh]

44ME: Right; yeah; um so do you have a-a-a kind of bad days with 45them, sometimes?

46MRS SMITH: No ..

47ME: No [in a probing way]?

48MRS SMITH: Yeah, but these are very special …  I think …

49ME: Yeah …

50MRS SMITH: I have only worked here two years and now this is the 51third class I’ve had [some children seem to have heard their 52teacher’s compliments and look keen on our discussion. Mrs Smith 53addresses them] I mean it[a bit louder for the children to hear]. … 54the best behaved class that I have had.

55ME: [smile]

56MRS SMITH: First year there were just some very strange 57characters in that class.

58ME: aha ..

59MRS SMITH: But um.. I am a very strong disciplinarian if they keep 60on… If they have a supply teacher who is not very good they, they 61will be badly behaved.

62ME: Alright. So-o is it’s more do with um with who they have than 63more to do with them?

64MRS SMITH: A bit of both, really ..

65ME: aha [nodding] 

66MRS SMITH: Yeah, a bit of both.

67ME: So, I mean um, you said um . . . you came here 2 years ago?

68MRS SMITH: Yeah , 2 and a half, yeah yeah two-and-a-half.

69ME: How do they compare with the children whom you have worked 70with previously?

71MRS SMITH: Really behind in standards, yeah, in literacy … 

72ME: Yeah...

73MRS SMITH: In literacy because I worked in Hackney and half of my 74class well a large portion of my class may be  … and their standard 75of English is better than here because their parents pushed them 76more.

77ME: so does in your opinion e-eh how they perform in class. . . does 78it equate with how they behave , I mean how do you find…

79MRS SMITH: I see what you mean e-eh no the behaviour e-eh it 80doesn’t match it doesn’t match. Their behaviour is absolutely 81excellent and the work is largely [emphasis] average.

82ME: Alright.

83MRS SMITH: Yeah.

84ME: So how many years have done um teaching for …?

85MRS SMITH: About sixteen years.

86ME: Sixteen years?

87MRS SMITH: Maybe it’s seventeen or eighteen, I can’t remember to 88be honest. [thoughtfully] Perhaps…, Yeah sixteen years.

89ME: So you always taught in the primary school?

90MRS SMITH: No secondary school.

91ME: Secondary.

92MRS SMITH: Yeah.

93ME: And a-a-a, Did you experience pressure from problem 94behaviour when you started teaching?

95MRS SMITH: I think, um probably … Yeah I think you need to um 96just be very confident and act very confident if you’re not confident 97and then …. I think when you are an NQT you’re very nervous and 98once you exude nerves children smell it a mile away and they will 99just [laughing] make the most of it. See, you really got to put on a 100show, confidence and boldness when you are an NQT.

101ME: So in your first days how did you cope with it, I mean how did 102you go over it, say you had um . . . a bad day, children were not 103concentrating or cooperating with you; How would you cope with it?

104MRS SMITH: It’s so long ago [smiling] I can’t, oh my God, um 105[silence and thoughtfulness] I just be calm …

106ME: Aha …

107MRS SMITH: . . . because if I had a bad day it’s because I 108[emphasis] hadn’t been as calm. And if I am not calm, they are not 109calm so the next day I would be calmer. And you exude calm. If you 110exude calm they’re calm, and you don’t [emphasis] react just be 111stoical, non-reactive, cool, calm, clear.
112ME: So did what happened in a school go with you, um follow you 113to you home or – is it – the moment you left the gate you just forgot 114about it and moved on?

115MRS SMITH: Well, forgot about a bad day?

116ME: Yeah.

117MRS SMITH: eeeh, in terms of discipline?

118ME: Yeah.

119MRS SMITH: I think I just sort of put it right straight away. I didn’t 120really, I don’t think I have suffered it that much [we laugh]. I think 121what I used to say as a mentor to NQT’s is it’s like being an actress 122or an actor, you have to act like you’re not feeling – you might be 123feeling nervous scared worried anxious – you have to act. Cool and 124calm and confident. And then you just become it [laughter]

125ME: I have noticed you maintain some movement while you are 126teaching around the classroom.
127MRS SMITH: Aha.

128ME: Um, what impact does that have on children?

129MRS SMITH: I think you just, you know, keep everybody on their 130toes and you know you need to move and check that everybody is 131work, check that everybody has understood, check the special 132needs group. You probably … you know in my class I target about 133five children everyday so by the end of the week I have targeted 134everybody, Monday group, Tuesday group and so on. (some data 135skipped here)

136ME: Do you mean target them in terms of the kind of work you are 137going to give them or the attention .. .?

138MRS SMITH: Both.

139ME: So the special needs group – it is the one that is always with 140Mrs Hartley?

141MRS SMITH: Yeah.

142ME: Alright. So how does the special needs group work?

143MRS SMITH: Really they are year fives so that’s why they are 144doing . . . , we are doing SATS so we are getting geared up for 145SATS. So they will be doing a different kind of work with Mrs 146Hartley. They do direct phonics, the special needs programme and 147you know it varies from day to day. Some days I, like on the topic 148Fractions, we do the year 6 fractions, they do the simpler version of 149fractions. So we try and fit it in. but if it didn’t like it didn’t for English 150today she could take them off to the ICT lab and they can work on 151different programmes. They particularly need help with the tables 152so we chose stimulating programmes for them to go and use this 153morning. So it depends on the day . . . what we are doing.

154ME: Alright. And detentions?
155MRS SMITH: Well, I want to do this for a long time but we just 156started at lunch time. But it’s not really my class, they are gorgeous. 157But year 5. I have told them I am keeping them here because they 158are out of hand, naughty.

159ME: Do you take turns?

160MRS SMITH: No.

161ME: So you do it?

162MRS SMITH: Yeah.

163ME: And do you have – I think I asked you that other day – I mean 164serial offenders?

165MRS SMITH: In year 5 yeah.

166ME: Does it imply that detention does not work?

167MRS SMITH: Oh no, we have only started it this week [laughter]

168ME: Okay.

169MRS SMITH: It’s actually working much better than there wasn’t. 170So I think it does work. (skipped some parts here). Their behaviour 171apparently has been good since. But I mean you can’t judge it in 172one week. So far so good.

173ME: So what kinds of offences are you looking at?

174MRS SMITH: (skipped some data here) I am just the jailer. Well the 175offence apparently was that two of them beat a child up quite 176nastily in the playground, quite violent so. I was just asked to keep 177them in. they used to just stand outside the classroom. It doesn’t 178give them much reflection time. It’s not much.

179ME: So what are they basically doing during the detention time?

180MRS SMITH: I have them doing maths, yeah doing maths.

181ME: So you just give them any exercise

182MRS SMITH: Yeah. It’s just that they are busy and working

183ME: Besides detention, do you have any other sanctions that you 184give to disruptive children?
185MRS SMITH: No, no. I don’t need to. They are lovely. I mean if 186somebody does something the best that will fit what I would do is to 187go straight out and speak to the parents immediately. They are just 188really …. [she turns to address the class] I am just telling Mr James 189(not my real name) how gorgeous you are. So be good now. Don’t 190prove me wrong after saying this [laughter]. This school is really 191well behaved for the area. (some data left out here).

192ME: I think that’s about it. Thank you so much [I switch my tape 193recorder off and just afterwards Mrs Smith begins telling me 194interesting things relevant to my exercise] 
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